St Michael’s CoE School,

Year 5-6 Eagles: Combining humanities and literacy.
Students were working collaboratively to complete a non-
chronological report based on their geography project.

Students had been working on the idea of the ‘Road to Rio” and
had chosen a country taking part in the Rio 2016 Olympic

Games.

8 In previous lessons students had
"4 completed the KWL table using the
internet and the LRC for their research.
They had also been taught the features of
non-chronological report writing and

ideas were visible on the learning wall.

Students had previously learnt the features of report writing
and were employing these in their write up. Students were able
to choose to work independently or in a pair, and were able to
choose whether to work with somebody of their own year and
ability group. The teacher asked them to remember the ‘big
talk” of earlier lessons (whereby students verbally articulated
what they were going to write) before they began typing.
Whilst the students did not seem to produce a great deal, there
was a constant improvement process focused on throughout



Norking at greater depth wi

fhe pupil can write for a range of purposes

the session including drafting, proof reading, peer review
based on the success criteria and editing. The move away from
extended writing in the curriculum to Age-related expectations
has allowed for more talk during tasks.

Students were reminded at regular intervals to follow the same
sentence, syntax and grammar rules as they do when
completing writing activities. Students were able to articulate
the different sentence constructions are were able to tell me
which figurative devices or punctuation marks would be most
appropriate.

Peer assessment was part of the drafting process rather than
coming at the end of the finished piece. The students were
aware of this and knew that they would also get an
opportunity to ‘purple polish’ their work after completion.

The AT and the teacher circled the room constantly, reminding
students of the criteria, to look back at their books and at the
learning wall for prompts.

As part of their cross-curricular
approach the children were able to use
art and design to build a landmark from
~.— ... the country they had been researching.
~oen . This was on display throughout the

e classroom; children were able to discuss
Sossssis . the geography and natural landscape as
. wellas explaining how they created the
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[No additional requirements for spelling or handwriting.]




Year 5-6 Age-Related expectations

I discussed in detail how the teacher measured and tracked the
Year 5-6 Age-related expectations to each student. She
informed me that the assessment folders were a constant
process and that each student had a working file where the
criteria was ticked off, evidenced and dated when met. She told
me that she only has 2 PP a week and largely delivers the entire
curriculum so knows the students well enough to plan for them
to meet standards that are not yet met.

She alluded to the idea that her future planning, whilst largely
topic based to cover the National Curriculum, allowed her to
target specific criteria for particular children. Interestingly,
during my observations the teacher reminded a number of
students to include a variety of writing forms, which once
done, was updated in the child’s file.

Covering the curriculum in themes allows the teachers to cover
the demands of a very prescriptive primary curriculum, ensure
that children remain interested in what is “topical” or based on
the whole class text and that primary staff were clearly having
just as much trouble as we are getting to grips with new
curriculum demands!

Numeracy and science

As with literacy the teacher approaches
the skills through cross-curricular
teaching. Students had
been working on ratio,

measurement and

HE NAME'S BOND -
NUMBER BOND




fractions. Most recently they had looked at the human body —
in science they had focused on the heart and labelled the
different biological parts using specific terminology. They had
looked at the lung capacity of the human body too. They then
bridged this with physical anatomy and measured parts of the
body, before using mathematic equations and ratio to reduce
these results by 40%. After, they used D&T to produce a paper
skeleton, which was on display around the classroom. They use
Bodmas and Bidmas as an acronym and when doing numeracy

have a “what’s my strategy?” exit card.

The 5Bs

The school aim to create independent learners by using the 5Bs.
The displays are in all of the classroom and children are aware
that they are able to employ these before turning to the teacher.
The 5Bs are: Brain, Book, Board, Buddy, Boss (class or project
leader).

What we can learn from the day:

¢ Planning Meetings between ATs and teachers seem to be
really useful. Perhaps we could benefit from more time
specifically devoted to joint planning and having set ATs
in each faculty that are always in a particular class, rather
than following a student.

¢ In all instances the TAs seemed to be really
effective and knew the students really well.
They knew which students to target and




seemed to work seamlessly within the class teacher.

e Students will be coming in to secondary school with a
much higher level of specialist vocabulary in a range of
subjects. We need to make sure we know what these terms
are and help them transfer their knowledge
to the demands of the new GCSE.

e Students are very familiar with peer
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help with writing timed extended
pieces. They seem to take a long time to get started and do
not seem to have explicit time deadlines.

e Students do not write analytically about language in order
to be prepared for the new GCSE.

o Using peer assessment as part of the process of writing
rather than at the end.

e Literacy focus — students are in book groups and are
reading texts far weightier than perhaps we expect: The
Christmas Carol, Goodnight Mr Tom, Treasure Island.

e Classrooms have a learning wall which changes weekly
depending on the work that is being done. Once the
teacher has taught the skills the teacher or AT will work to
develop extra ideas for the learning wall with intervention
groups (this is not always the PP or SEND students)



